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1 .  
PARENTS AND SCHOOL NEED EACH OTHER 
The very great number of the parents of today are 
genuinely and seriously concerned about the welfare of their 
children. They try to provide well for the physical, social, 
and recreational needs of their child and look to the school 
to provide for his intellectual growth . The interest being 
shown in schools today is an indica tion that parents want 
good schools for their children. 
Mahoney recognizes this interest but feels that the 
parents need to know more about the schools. 
Parents know that times are changing and, while 
they approve of progress in most fields of human en­
deavor, too many keep repeating, over and over,, "When 
I went to school we did thus and so. " The public must 
be led to see that education is life and that as liv­
ing changes, education must change. The philosophy 
that calls for no change in program, methods, or ma­
terials can be the most damaging of all the threats to 
public education. 
• • • • • • • • • • • • • • • • • • • • • • • • • • • 
Paren ts want to know about their child ' s  successes; 
they are concerned about his problems; they are inter­
ested in what the school is doing about his problems, 
and often want to be informed as to their part in the 
solution. 'Dt.achers need to talk over these t hings in 
their conferences and make every effort
1
to establish 
rapport between themselves and parents. 
I t  is important that parents find out what is going 
on at school, because "fhe home is directly responsible in 
some measure for the interest a child takes in school and 
2 
the success he achieves there. 11 What happens to the child 
1
Raymond L .  Mahoney, 11 Tpward Greater Understanding,, 11 
The National Elementary Principal, XXXII, (Sept., 1952), pp.102-103. 
2 
E .  T. Mcswain, "Problems in the Parent-Teacher Rela tionship, 11 
National Parent-Teacher, XLIV, ( Sept . ,  1949), p .  29. 
a t  s chool may well be r e fl e ct ed in how he a c ts at hom e  and 
in the connnuni ty. Par en t  and home mu s t  cooper a t e  s o  tha t  
the child may d ev el op a t  hi s bes t. 
;:;. 
Good edu cat ors ar e in ter e s t ed in the child. 'Ib ey 
ar e learning tbat one cannot d eal adequa t e ly wi th a child 
in s chool wi thou t taking into a c c oun t the hom e from w hi ch 
b e  com es, t he at ti tude s  of hi s par en t s, his communi ty, and 
all the influ ences to whi ch he i s  subj e c t ed ou tside of 
s chool and to whi ch h e  reacts in on e way or an other day by 
day. A s ta t emen t by Langdon and S tou t r efle c ts thi s  think-
'Ih e  fund of kn owl edg e tha t they ( the par en t s) can 
give about th eir child and the revealing of the ir f e e l­
ing s  ab ou t him and wh a t  he doe s  can be of invaluable 
help to a teac her in understanding why he d oe s  this or 
doesn' t do tha t a t  s chool , in kn owing h ow t o  ti e up hi s 
reading, wri ting, and arithm e ti c  and a113 the s chool do­ings wi th hi s ou t of s chool experien c e s. 
'Ih ere i s  a vit al n e ed f or par ents and teachers to 
s har e vii th each ot her the under s tanding, in t ere s t, and 
kn owl edge tha t  ea ch has o f  the child. 
Wale cka poin ts ou t the fact that ev en though hom e 
and s chool a re separate uni ts in a connnuni ty, they ar e in 
actuali ty v ery cl os ely rel ated. When par ent s  and teacher 
shar e wha t e a ch lm ovt s abou t the child the task of b o th the 
home and the s chool is  easier. In order to bring abou t the 
kind of hom e s  and s chocl s we r e al ly want f or our childr en, 
the s chool and home mu s t  w ork toge ther. 
3Gra ce Langdon and Irving W. S t ou t, Teacher -Faren t 
Inter vi ews, ( N ew Y ork: Pren ti c e-Hall, In c . ,  1954), � 11. 
Be cau s e  the par en t s  are emo ti on ally in vol ved in 
all tha t  their child d oe s  and i s ,  and be cau s e  the teach­
er can l ook a t  the child wi th s om e  d egr e e  of obj e cti vi ty 
gi ves some b alan c e  and p e rs p e c tive. Be cau s e  they are s o  
diff eren t e a ch oan make a dis tin c t  c on tribu ti on to the 
edu cati on of the child and e a ch can d o  i t  b e s t by kn ow­
ing the pr obl ems and f un cti ons of the o ther.4 
W hen a cl o s e  relati ons hip exi s t s  b e tw e en the parent 
and tea cher , the child tends t o  hav e  a f e eling of s e curi ty 
in hi s en vironment; when t here i s  a l a ck of uni ty of p ur­
p os e ,  when the child i s  torn by c onfli cts , f oro ed t o  choose 
b e twe en s chool and home , the m os t  nobl e e ff or ts of b o th are 
ap t to be l arg ely was ted . When the child i s  g e tting al ong 
well in s chool , par en ts and tea cher f e el well repaid for 
their eff or t s . 
Recogni ti on of the n e ed for paren ts and teachers 
to m e e t  in order to think and work tog e ther i s  no new 
thing . 'Ih e  unqu e sti oned val u e  of co-operation and 
unders tanding be tween t he hom e and t he s chool in terms 
of the resustan t b enefi t to the child has l ong been 
r e c ogni zed. 
I t  i s  t he resp onsibili ty of the s ch ool to provide 
t he opp or tuni ty f or thi s  s haring and the place of the teach­
er and the par e n t  to take advan tag e of i t. 
Admini s trat ors ar e con cerned ab ou t what the p ublic 
thinks of the s chools. I f  the edu ca t i onal n e eds of chil -
dren are to b e  cared for adequa tely,  we mus t  ex pe c t  the 
p e opl e to vote favorably on b ond i s sues and tax in creas es. 
B e caus e  s chool s have been s ub j e c t  to an in crease of cri t-
i cism, it is all the m ore impor tan t t hat s chool s be regard-
4
J. A .  Wal e cka ,  " Paren t and Tea c her Conferen c e: A Basi c 
N e ed in a D em ocrat i c  S chool Program , "  Nat ional El emen tar::z: 
Prin cipal , XX, (Beb . ,  1941) , p .  119. 
5
Bea tri ce F ord Parker, 1 1  'Ih e Paren t-'rea cher Conf eren ce ,  11 
Elem en tary S chool J ournal , VLIII, ( Jan . ,  1953) , p .  270. 
4 .  
ed wi th favor . Schools n e ed to have the suppor t of par-
en ts. 
'!he educa ti on o f  adul ts ab ou t educati on is in s om e  
res pec ts the central problem of educati on. I f  the ed­
ucation of children and you th and adul ts is im portan t 
in a dem ocra tic s oci e ty such as ours , t he ins truc ti on 
abou t thi s  education i s  even m ore i!llpor tan t ,  since 
adul ts provide the financial supp or t  and create t he 
cul tural clima t e  which mak e  any kind of educa ti on pos­
sibl e .  
. . . . . . . . . . . . . . . . . . . . . . . . . . 
Recen t a t tack s  on curren t p edag ogy and the gn ow­
ing nec e s si ty f or increasin g  financial assi s tance c om­
pel the educat or to enc ourag e
6
public enlightenm en t  
abou t  the fac ts of educati on . 
Bolmei er and McClusky both s trong ly emphasize the 
fac t  that one of the chi e f  hindranc e s  to the d evel opm ent 
of go od school s lie s  in the m i sinforma ti on t ha t  adu l ts have 
7 
abou t t he sc op e ,  prac tic e ,  and p o ten ti ali tie s  of educati on. 
6 
H oward Y .  McClusky and Herber t M. Hamlin,  "Adul t Educati on 
ab ou t Educati on , "  Revi ew of Educ ational R e s e arch, XXIII , 
( June , 1953) , p .  26 • 
7 Edward c. Bolmeie r ,  " M ore Education abou t Education 
is N e eded , " Education al F orum, XIV , ( Jan. , 1950) , 195 -199. 
7McClusky , "School Responsibility f or the Educati on of 
Adu l ts , "  Bulle tin o f  the School of Educati on: Uni versi of 
Michigan, XXII , Apr , 19 - 02. 
5 .  
MISUNDERSTANDING EXIS'IS BE'IWEEN SCHOOL AND HOME 
Changes in educational practices, changes in the 
home, and changes in the community have brought about 
misunderstandings between the sohool and the home oausing 
parents and teachers to look upon each other with mistrust. 
They have been uneasy in the presence of each other, fre­
quently on the defensive during a conference. Tradition-
ally a conference was called for only when a problem arose. 
There was a time in the history of our country 
when a close relationship did exist between the teacher 
and the home. When the schoolmaster stayed at the home 
of the family whose children he taught, or when he moved 
about, living at the homes of different families in turn, 
he had a close intimacy with the family relationships of 
every child. More recently, the school teacher frequent­
ly is one of the girls of the community who has returned 
to the home town to teach after a year or two away at 
school. 
Some of the reasons for the growing gap between 
modern schools and the home are discussed in an article by 
8 
Maximon. The increasing size of communities, the growth 
of cities, the professionalization of teaching, the set-
ting up of unrealistic standards of conduct for teachers 
tended to make it more and more difficult for teachers 
8selma Maximon, "Can Parents and Teachers Get Together?" 
Parents Magazine, XV, (Oct. , 1940), pp. 16-17 . 
and parents to understand each other . Teachers were set 
s. 
apart from others in the community and barriers arose which 
have been difficult to surmount. 
Maximon tells of other fa ctors which have entered 
in to create friction between parents and teachers. Ac cord-
ing to psychologists, rivalry sometimes enters into the re-
lationship between a mother and the tea cher. Parents may 
feel that teachers are critical of the way in which chil­
dren are belng reared at home. 'lbe difference in education­
al background that exists between some parents and tea chers 
tends to hinder rapport . Teachers often consider the par­
ents poorly qualified to give any help in the matter of deal­
ing with children. All too frequently there is evidence to 
indicate that a rift exists and creates a situation that is 
9 
far from desirable. 
Realization that differences do exist between par­
ents and teachers leads Buhlsr to say that "because of 
changes in modern life, parents cannot assume that they know 
and understand the experiences which their children are hav-
10 
ing at school" It be comes very important, then, that 
teacher-parent cooperation be emphasi zed in modern education 
and that the school "provide for regular parent-teacher con­
ferences and visits."
11 
Fortunately, there were people who became conscious 
of the feeling that was growing between the home and the 
9rbid 
10 
Charlotte Buhler, Childhood Problems and the Teacher, 
(New York: Henry Holt an<r Co . ,  1952}, PP• 245,246,262,263. 
11Ibid, P• 246. 
school, realized its dangers, and took steps to remedy 
the situation. Efforts were made to break down taboos, 
to work through organizations such as t he Parent Teacher 
Association, and to try to introduce new practices that 
would help surmount the existing barriers. 11 Teachers are 
being thought of as human beings with the same kinds of 
12 
thoughts and feelings as other men and women. " 
There should be a continued sincere endeavor to 
restore the attitude of friendliness and cooperation be­
tween the school and the home, a feeling of mutual trust 
and respect between the parents and the teachers. When 
parents and teachers trust each other and like each other, 
education can go forward. 
12 Maximon, P• 17. 
7. 
s. 
PAREl\fT CONFERENCES USED FOR REPORTING 
It appears that parent conferences were first 
introduced as a substitute for the traditional report 
card by schools seeking a more satisfactory way of re-
porting pupil progress. 
1� 
the changes some schools have made in reporting practices. 
See Appendix A for accounts of 
Reports to parents are and always have been a 
medium of communication between the home and the school--
often the only link outside of the c hild himself. Most 
teachers and some parents realize the tendency of some 
children to convey to their parents an untrue account of 
the acti v1 ties ll1 d the nature of the school. Problems 
which come up in the parent-teacher relationship "would 
arise less frequently if parents knew the teacher as a per­
son instead of having only the picture of the teacher cre­
ated in his mind by the child's conversations about the 
14 
teacher." 
It has been said that "the one major objective 
in reporting is to provide the information necessary for 
a sound working relationship between the school and the 
15 
home." If this is true, can report cards fulfil that 
objective? Much has been written and said about the in-
13
see Appendix A, page 2'?. 
14 
Mcswain, p. 29. 
15 
This quotation was read in a number of places with 
no reference made as to the author. 
9. 
adequacies of the report card. Many types have been tried, 
but still th ere is criticism. To give the reader an idea 
of the a�unt of reference material available on• the sub-
ject, Wrinkle, in his book about reporting practices in 
schools, includes one hundred and fourteen references in 
his selected bibliography. His book deals with a "ten 
year experiment in finding the most satisfactory method of 
marking and reporting progress in the Secondary School of 
the Campus Research-Laboratory Schools of Colorado State 
College of Education at Greeley. 1116 
During the experiment the traditional report card 
and a number of systems of marking were discardao as being 
unsatisfactory. '!he parent-teacher conference was tried 
before it gave way to the final choice. The reasons for 
discontinuance of the confer·ence plan in the Greeley ex­
periment will be discussed later in this paper. Wrinkle 
has this to say about the conference: 
If we were to limit our study exclusively to 
the reporting function of marking and reporting, the 
conference plan would apparently be excellent, for 
the likelihood of misunderstanding is reduced in face­
to-face conversation. The teacher and either or both 
of the s tu.dent 18 parents, and perhaps at times even 
the student, would get together, sit down and talk 
things over. 
• • • • • • • • • • • • • • • • • • • • • • • • • • • 
Getting par ents and teachers together, of course, 
is a good practice entirely apart from reporting. 
The teacher can work more effectively with a youngster 
if he knows the youngster's background, his parents, 
what he does outside of school, what problems the par­
ents have, and a dozen other things. And the parents 
can help the school if they know what it is trying 
to df
7
and what successes and difficulties it is hav­
ing. 
. . . . . . . . . . . . . . . . . . . . . . . . . . 
If conferences with par ents could be included as 
a part of hi� (the teacher's)
1
gay1s work, the confer­
ence plan would be practical. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . 
10. 
Conferences invariably resulted in a better under­
standlng by the parents of the work which the school 
was trying to do, the progress their child was making, 
and the ways in whi ch they might cooperate with the 
sch ool. On the other hand, the school gained much 
from the contact with the parents. On the basis of 
preliminary experience with the new plan, (the confer­
ence plan which was later discarded), it was conclud­
ed that this was the most adequate solutio�
9
to the 
problem wh ich had thus far been developed. 
'Ibe old-fashioned report cards were a one-way 
communication at best. It is to be noted that more modern 
report cards frequently include spaces for comments by the 
teacher and for re turn comment by the parent. 'This prac­
tice is a recognition of need anl' r� �es en ts an attempt 
to effect better communication between home and school. 
Whether or not the report cards communicate anything at 
all depends on how well the symbols on the cards can be 
interpreted by the parents. When parents are confronted 
by a mass of symbols accompanied by a mass of explanations, 
one wonders if they have a very good picture of what the 
child is doing in school. Parents are beginning to wonder 
about the report card. Teachers, no matter how determined 
or how conscientious, often feel unable objectively to mark 
grades on a card while thinking they are telling what needs 
to be told about the child. 
Report cards alone do not seem to bring the home 
18 19 
Ibid,, P• 54, Ibid., P• 80, 
11. 
an d s chool clos e toge ther into a s ound working relation­
ship . 
I t  is  poss ible tha t  no s ingle me thod ot repor t-
i ng is  sat isfac tory. Some school s rely on more than one 
type of repor ti n g  with one supplementin g the other.  
'I.bare are e xamples of thi s t o  be found in Appendix A. 20 
The way the De catur Publ i c S chools are carrying on thi s  
kind o f  r eporting will be  e xplained e ls ewhere i n  this 
paper . 
20 
S e e  Appendix A ,  page 27 • 
HOW CHILD, PARENT, TEACHER, AND ADMINI S TRATOR 
BENEFIT FROM CONFERENCES 
Teachers have often wondered wha t par en t-teacher 
conferences really accompl i s h--if they are worth the time 
i t  takes to have t hem. I n  t he appendix will be found 
12. 
what others think are the benefi ts  t o  be deri ved from suoh 
in tervi e ws . 21 
I n  this chapter some of the reas ons for having 
i ntervi ews are summari zed . 
'lbe parent-teacher conference brings toge ther 
the two parts of t he child's living with whioh he i s  vi• 
tally concerned, his home and hi s s chool . I t  helps him 
t o  have a feeling of s ecuri ty be cau s e  b o th the teacher and 
pare n t  unders tand him bet ter . Conferences are of aid in 
avoiding confli cts whi ch ari s e  when the child is pulled 
this way and that by pe opl e who do no t real ize the dif-
feren ce exi s ting be tween the two l i ves  they exp e c t  him 
to lead. 
As a r e sult  of conference s parents are b e t t er in-
formed abou t the s chool program as a whole and their own 
child's achievement s ,  interests , and diff i culties i n  par­
ti cular . The par ent has the opportuni ty to ask que sti on, 
di s cu s s  problems , and obs erve how the child ' s  i ndi vidual 
needs are being me t .  When the parents know the t eacher 
21see Appendi x B,  page 33. 
13.  
as  a pers on ,  misunders tandings are more eas i ly cleared up. 
Tb.a teacher is benefi t ted when s he gets information 
about the child ' s  home l i fe ,  finds out how parents deal 
wi th the chi ld ,  what t heir at t i tudes are ,  and what home 
probl ems might affe c t  the child a t  s chool . The tea cher 
is helped to s ee the chi ld as an individual when s he knows 
the parents . She has an oppor tuni ty to explain things that 
need explaining and to show paren ts how they can help th:H,.,. 
child. 
Both parents  and teacher are enr i ched by sharing 
the ways in whi ch each re gards the child,  the paren ts in 
a very pers onal , more emot1onal way and the teacher in  a 
more objec tive way . "Both parents and teachers gain new 
apprecia t i ons of child l i fe a s  they share experiences , 
i i d i th h n22 asp rat ons ,  an progres s w one anoL er. 
For the adminis trator the c onferences furni sh the 
connecting link between the s chool and the home . Tb.a 
welfare of the entire s chool often depends on the s trength 
of tha t l ink. Through the conferen ce the tea cher can be 
an interpreter of the en tire s chool pro gram .  Good public 
rela tion s  are es tablished when the teachers can inform 
the publi c ab ou t wha t  i s  goin g on in s chool and i t  makes 
for eood will for parents to know tha t teachers are ready 
to lis ten to what they have to say .  
Kawin, Haas , Le onar�and others speak s trongly in 
22 Buhler, p, 246. 
favor of the parent-teacher conference as a means toward 
improvin g s chool-home rela t i onships . 'lbeir connne n ts are 
to be f ound in Appendix c . 23 
23see Appendix c,  page 38 . 
14. 
SHOR'ICOMINCB OF THE PARENT-TE!ACHER 
CONFERENCE PROGRAM 
.Lve 
'!be fact that the parent-teacher conference as a 
regular part o f  the school program is a rather recent de­
velopment may account for the reason that little criticism 
of the practice is to be found. The parent-teacher con­
ference has come increasingly into wider use since it began 
to receive publicity some two decades ago. 
'lbere is little doubt that the interview between 
the parent and the teacher is valuable at all levels of 
school instruction, both elementary and secondary. '!be 
evidence seems to show that it is much more difficult to 
carry on such a program in secondary schools. In a depart­
mentalized school the child has more than one teacher. The 
time element in this case becomes a serious factor. "The 
most serious objection to the conference plan," according 
to v�rinkle, 111s in the heavy time investment it demands. 1123 
When conferences are on a voluntary basis, as they 
were in the Laboratory School at Greeley, there may be a 
loss of contact with the parents whose children are mak­
ing satisfactory adjustment. 'Ibis happened at Greeley. 
Since one of the chief reasons for holding conferences was 
to secure the cooperation of parents in reporting, the 
plan defeated its purpose. 
Thomas mentions other shortcomings as well as 
those already stated. 
23wrinkle, P• 54. 
There are a numb er of disadvantages to the con­
ference plan tha t account f./jr its limi tad us e in 
s chools as t he single me thod f or reporting progre s s . 
The conference demands considerable time . Parents 
16. 
are frequently unwill ing or unab le t o  arrange appoint­
ments . Unl ess  the teac her takes notes about the con­
ference t here may be no re cord of the child's progres s  
for the s chool office . And t he interview plan d oe s  
no t work i n  depar�entalized sys tems where a child has 
s everal teachers . 4 
When teachers are interviewed about the merits and 
demerits of conferences two of the chief complain ts are : 
{l) Conferences take too much of the teacher's time . (2) 
'lhe parents who need t o  come for interviews are the very 
ones who do not come . 
When parents are interviewed the s e  two cri ticisms 
are mos t of ten heard : (1) Teachers are of ten vague and 
tell paren ts very little in a conference . ( 2) Teachers 
us e hard- to-unders tand, profes s ional language in confer-
ences . 
To the firs t criticism concerning the us e of the 
conference in s e c ondary s chool s ome s olution o ther than 
the individual parent-teacher conference may need to be 
found . I t  is pos sible tha t  s ome kind of group conference 
plan could be arranged . 
Concerning the s e cond criticism, it is admitted 
that the problem of time is a s erious one .  No t eacher 
wants or should be expe c ted to s pend hours after s chool, 
in the e venings,  or on Saturdays conduc ting parent inter­
views . Adminis trators and s chool boards need t o  be per-
_____ ______ . ,  ··� -·-·--· .· - - . .  - - - . .  , - . .  ·- -- -·- - . -� - -
24R. 1,,�urray Thomas, .Tud.�;inF'. S.tuden t I'ro;:i;:r·a�Jf!, (Hew York: 
Lone;nans, Green and C o . ,  1954) 1 P• 295. 
17. 
suaded that parent-teacher conferences are important 
enough that some school time should be released for them. 
Cunningham makes a further recommendation. 
Because these conferences are of unquestionable 
value, we recommend th9.t substitute-teacher time be 
given t�5the teachers willing to engage in this ac­tivity. 
• • • • • • • • • • • • • • • • • • • • • • • • • • 
If administrators, parents and teachers expect 
teachers to deal adequately with group livin g, time 
must be �rovided for all teachers to confer with 
parents. 6 
What happened at Greeley might have been avoided. 
Instead of telling pa.rents to come for an interview if 
they had a problem, the teachers might have said, "It is 
time for you to come for a conference with your child's 
teacher. If the ti�e assigned you is not convenient, 
please check the time when you can come. " Parents are 
much more likely to come to a conference when they have 
been assigned to a definite time than if they have to 
take the initiative. 
Thomas•s criticism of the plan applies, as he 
says, to its use as the single method for reporting. 
There is little question about records being necessary. 
This is an indication that some kind of written report 
is needed to supplement the conference. 
Patience and persistence may be the answer to 
teachers who cannot get some parents to come at an as­
signed time. To be sure, the fact that some parents do 
not come should be no veason for depriving the interested 
25 
Ruth Cunningham an d Associates, Understanding Grou� 
Beh�[J-�� of Boys and Girls, (New York: Bureau of Publications. 
�eachers College, Columbia University, 1951), p .  332 .  
26Ibid, p. 20. 
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parents of the benefits derived from conferences. 
With experience, study, and persistence, most 
teachers will learn the techniques that are important in 
conducting a good conference. A number of excellent helps 
are available. 
19. 
THE PARENT-TEACHER CONFERENCE I N  DECATUR PUBLIC S CHOOLS 
For s e ven yea rs the De catur Publi c  S chools have 
been us ing the par en t-teacher conferen ce in the elementary 
s chools in conjuncti on wi th the wri tten repor t or repor t 
card. Being e xperimental , the plan was changed from time 
to t ime for d ifferen t reasons . One change introduced las t 
year did not involve the plan i ts elf bu t was aimed at pro­
viding some rel ea s ed time f or conferen ces . 
Some amoun t  of re cognition for the good relations 
exi sting be twe en the s chools and the communi ty in De catur 
may be gi ven to the parent-teacher conference program. The 
publi c  has gi ven s upport to a hi ghly expanded bui lding pr<'�­
�ct b ecause by vari ous m eans the people have b e en made con­
s ci ous of the s eriousnes s  of the need.  
'!he program whi ch is  being us ed s e ems t o  s ati sfy 
the need f or gi ving parents and teachers an opportuni ty 
to talk toge ther about the child,  the home , the s chool . 
I t  provide s  a wri tten r e cord f or the child's cumulative 
folder and for the admini strator ' s  offi ce . I t  r e c ogni zes 
the need for all owing s ome s chool time for conferences . 
For the kindergarten and grade s one and two one 
s cheduled conference wi th one or both parents i s  arranged ,  
pre ferably to b e  held before December firs t .  Before May 
firs t the teacher s ends to the home a wri t ten r eport in 
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whi ch she re cords t he chi ld' s a t tendan ce , height and we ight, 
and gi ves a c omprehens i ve overview of his heal th, emo ti onal 
and s o cial ad ju s tmen t,  and academi c  progre s s .  A dupli cate 
of this report i s  placed in the child's f olde r .  I n  addi• 
ti on there is space pro vided elsewhere on the child's 
permanent re cords f or re cording per t inen t  comments by t he 
teacher . I f ,  as some times happens ,  the pare n t  d oe s  n o t  
come for a c onfe rence during the first c on feren ce period , 
a wr i t ten report i s  sen t  t o  the h ome and another e ff or t  is 
made to s chedule a confe rence later i n  t he year. 
Natu ra lly the number of c onferences held with the 
parents is not limi ted t o  one . I t  has b�en found tha t  
on ce paren ts be c ome a c cus t'OI!led t o  the idea t hey find i t  
easy t o  br:lne their que s t i ons and problems t o  t he te acher 
and vial t the s chool o f ten. 
F or gr-ade s t hree through s ix rep or t  cards are 
sent ou t at regular intervals ex ce pt tha t a con feren ce 
w i th the p arent i s  s cheduled at ab ou t t he t ime when the 
se cond grading pe riod e nds . Teachers are en couraged to 
use s pace provided o n  t he card to inform the paren t abou t 
t he child's pr ogre s s  in rela t i on to his own abili tie s and 
potentiali ties . 'I'ne marks on t he card s how his performance 
as i t  rel a tes to grade le vel . Parents are invi ted to make 
re turn c omment f or whi ch s pa ce i s  pr ovided on the card. 
S in ce a parent has re cei ved the rep or t o f  progress 
before she comes for t he c onferen ce s he has s ome informati on­
al data abou t her chi ld whi ch may serve a s  the sprin gb oard 
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for beginning the conference. If there are ma tters concern­
ed with the child upon which the parent and teacher need to 
exchange information and i deas, this i s  done. If there is 
no problem, the other purposes of the conference are achiev­
ed--the parent gets ac quainted with the teacher and is in• 
formed about the aims, i:ractices, and policies of the school 
if she shows an interest. 
In truth i t  must be said that the conference approach 
to reporting demands a great amount of teacher time , a fact 
worthy of note and attention. In schools today it is more 
likely that classes are large, teachers are busy, and parent 
conferences may become exhausting. Early in 1956 this matter 
was brought to the attention of the Decatur Educat ion Asso­
ciation. '!he Teacher Welfare Connni ttee made a careful study 
of the situation. As a result of their study several plans 
for allowing released school time f or conferences were sub­
�tted to the teachers for considerat ion. After the plans 
were discussed thoroughly at teachers' meetings in each build­
ing the teachers voted on several plans to arrive at a de• 
cision as to which one they preferred. 
'!he plan considered to be the most satisfactory pro­
vided for early dismissal on one day a week. All meetin gs 
such as those of the Parent Tea cher Association, the Decatur 
Educat ion Association, the Curriculum Committee, building 
meetings, and meetin gs o f  personnel in curricular areas such 
as art and music were to be held following dismissal time on 
that day. 'lbis would leave some time for the teachers to 
use for conferences when they needed it and would provi de a 
regular day and time for all meetings·--an arrangement less 
confusing to J;arents and children than some of the other 
plans that had been under consideration. 
Before this plan could be put into effect, however, 
it was necessary to present evidence to the school ad.min• 
istration and to the school board that the time would be 
well span t. To do thl's parent opinion w as sounded by 
sampling at the different grade levels and from all parts 
of the city in an attempt to determine the importance that 
parents attach to the conference. Simple questionnaires 
were sent out to parents of two rooms at two grade levels 
in each elementary school buildi ng. Parents were to re• 
spond by checking one of three possible respnnses to the 
question: Would you consider a parent-teacher conference 
very helpful, helpful, not very helpfulf Comments were 
solicited as,to the reasons for the answers. Returns 
showed that, on the whole, parents felt that c onferences 
were helpful and numerous good reasons were given. 
A second question needed to be settled: What 
would the children be d'oing after two-thirty on Wednesday 
afternoon every week? In order to get an answer to this 
question, agencies and organizat ions in the city which 
carry on activities for children were contacted in order 
to determine t o  what extent they could make use of this 
time. The organizations contacted were the churcpes, Boy 
Scouts and Girl Scouts, the Young Men's Christian Associa*'. 
tion and the Young Women's Christian Association, the 
Decatur Recreation Department, and others. 'Ibey were 
anxious to cooperate by planning their programs in such 
a manner as to take advantage of this extra time. This 
was an excellent opportunity for the Brownie Scout troops, 
for example, to hold t heir meetings at two-thirty instead 
of at three-thirty, to have ample time for their meetings, 
and to have the children home before dark in the winter 
time. 
The school board was not readily convinced but 
agreed to give the plan a trial. At the end of the school 
year, it was recognized that the plan showed promise but 
that more thorough planning would be needed to make bet­
ter use of some afternoons when meetings and conferences 
were not being held. It did help teachers to get their 
conferences finished in reasonable time without undue 
sacrifice of t heir own time. It also made it possible for 
some parents to get to the school for a conference in cases 
where they had not been able to come before. 
Teachers, parents, and administrators of the 
Decatur Public Schools have found the present plan of us­
ing both conference and report cards or written reports 
a most workable plan and in many respects more satisfacto­
ry than any of the reporting programs previously used. 
Efforts are continually being made to improve the program. 
Teachers are being guided to discover better tecbni�ues 
in b o th wri tten report s  and con ference s s o  t hat procedure 
will n ot become stere o typed. 
'rhe junior high school s  and high school continue 
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in t he use of the repor t card w it h  m odi fica tion s from the 
tradi t i ona l. Because o f  the fact t hat they were a ccu s tomed 
t o  the ccn ference when their children were in elementary 
school , some of t he parents kee p in ra ther cl ose c on tac t 
wi th their c hildren' s teachers while the children a re in 
juni or hi gh school . An active Paren t-Teac her A s s ociati on 
in the junior and senior high schools stri ve s  c on s tantly 
to kee p  parents in cl ose t ouch wi th the school. 
SUMMARY AND CONCLUSION 
Since the child is the hub around which both 
home and school revolve they will serve him best if they 
work in close harmony. 
For various reasons growing distrust between the 
school and parents made it imperative that new practices 
be introduced to re-establish good feelings. Schools be­
caxne public-relations conscious. 
Among the new procedures was the introduction of 
parent-teacher conferences as a method ot reporting. Many 
schools which employed this type of reporting discovered 
that it had numerous advantages over the report card. Not 
only did parents get a more satisfactory picture of what 
the school was doing for the child but the school acquir­
ed much information that i t  could use. With the parents 
working in close cooperation with the schools it was not 
so difficult to propose and set up changes in school 
practices more in keeping with modern trends. 
'lbe program is not without its faults, although 
its advantages seem to outweigh its disadvantages. It is 
not offered as a panacea for all the frictions that can 
come about in home-school relationships. 
'!be following reconnnendations are proposed as be• 
ing reasonable in the light of the evidence that has been 
presented: 
l. '!hat each elementary teacher schedule at least 
one conference a year with one or both parents of all the 
children in her room, preferablf near the beginning of the 
school year. 
2. '!hat other conferences be held as the occasion 
calls for them or as the parents desire them. 
3. That a written report be required either for 
office records alone or to be sent home with the child with 
a duplicate filed with the office records. 
4o 'Ibat some time during school hours be provided 
for conferences. This does not mean that all conferences 
will be completed during school time. 
5.  That teachers obtain all the information they 
can concerning the best ways of conducting a conf'eren.ce S1 d 
practice at it. 
6. That secondary schools plan some way in which 
they can bring teachers and parents together. 
Better homes, better schools, happier children 
whose needs are better understood when parents and teachers 
work together--these may have their embryo in parent-teach­
er conferences, carried on as a regular part of the school 
program by teachers dedicated to their task and instruc-Ged 
as to the best techniques to follow. 
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APPENDIX A 
THE PARENT-'lEA.CHER CONFERENCE USED FOR REPORTING 
Edna J. Durland and Lydia Leistikow, "We Changed our Method 
of Reporting to Parents: In Aberdeen ,  South Dakota, 11 
National Elementary Principal, XXXI, ( June, 1952, PP• 6-9. 
In these schools the parent-teacher conference re-
placed the report card in 1934. Results of questionnaires 
to parents showed a response overwhelmingly favorable. A 
survey conducted by a teacher fourteen years later indicated 
that the conference was still held in f�vor. The teacher 
concluded: 
'Ille responsibility for the success or failure of 
the plan depends on the teacher' s ability to establish 
friendly relationships with parents and to analyze ob­
jectively the pupil ' s  achievement and behavior. 
Mary Harbage, "We Changed our Method of Reporting to Parents: 
in Akron, Ohio, 11 National Elementary Principal, XXXI, 
( Jume, 1952), PP• l0-14. 
After gathering materials on reporting from cities 
all over the United States, and after reading much on the 
subject, a eomrnittee of administrators, teachers, and par-
ants agreed on the parent-teacher conference as the most 
satisfactory way of reporting progress. The conference is 
used in these schools in conjunction with other types of 
reporting. 
H. Beem, "'Ille Faren t-Teacher Conference, 11 '!he Elementary 
School Journal, LIV, ( Sept . ,  1953), p .  11. 
Paul Shelley, principal of Ocean Grove School re-
ports that the parents give the parent-teacher conference 
nearly 100% acceptance . Beem says, "Use of the parent-
teaoher oonference as a means of reporting pupil progress 
seems to be on the increase. 11 
Ruth Haas, "Experiments in Changing Reporting Praotioes," 
Educational Leadership, XI, (May, 1956), pp. 491-494. 
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Ha.as reports on the use of the parent-teacher con­
ference and testifies that "a oloser bond is gradually de-
veloping between parents and teachers through • • •  con­
ferences held to supplement the reports." 
Ethel Ka.win, "Teacher-Faren t Conferences Pay Dividends," 
National Parent-Teacher, XLVII, {Dec. ,  1952), PP• 22-24, 38. 
Ka.win speaks of the teacher-parent conference as 
being a "part of the regular program of an ever increasing 
number of schools•" The conference is "probably most com­
monly held today as a means of reporting pupil progress. 11 
She reports on two evaluations of the conference 
program, one in Rock Island, Ill. and one in Rockford, Ill. 
Forty-seven Rock Island teachers volunteered to hold con­
ferences. The number of conferences held was 1,348. Of 
801 parents questioned, ?95 wished to continue the confer­
ences. Of the forty-seven teachers, forty-six found con­
ferences valuable. In Rockford, Ill. questionnaires con­
cerning the value of conferences were sent to parents. or 
200 replies, 181 vere favorable. 
T. K. Muellen, "An Experiment in Reporting Pupil Progress, 11 
Elementary School Journal, LII, {Sept. , 1951), PP• 42-44. 
Muellen tells of the adoption of the conference in 
the Lorain Public Schools, Lorain, Ohio. He favors parent-
teacher conferences because they 1 more nearly approximate 
the child-developmental approach. " 
Fred c. Ayer, Practical Child Accounting, Revised Edition, 
(Austin, Texas: 'The Steck Company, 1953), P • 135. 
An outstanding experiment, now in its second 
year, in scheduling parent-teacher conferences to 
discuss the work and progress of individual pupils 
is being carried on by the Woolridge Elementary 
School in Austin, Texas, under the sponsorship of 
the College of Education of the University of Texas • 
• • • The parent-teacher conference is unquestion­
ably of great value in the improvement of home-school 
relations and the cooperative guidance of pupil de­
velopment. 
Paul R. Mort and William s. Vincent, Modern Educational 
Practice, (New York: McGraw-Hill Book cc:� Inc., l950), 
P• 362. 
In this school the report card was supplanted by 
the parent-teacher conference. They find their twice 
yearly conferences 
much more satisfactory in accomplishing what re­
porting to parents is intended to accomplish--inform­
ing the parent on his child's development and secur­
ing the assistance of the parent in fostering this 
development. In addition we learn a great deal from 
the parents which is of assistance to us in school. 
R. Murray Thomas, Judging Student Progress, (New York: 
Lon@nans, Green and Co. , 1954T, p. 293. 
"Various practices are being f ollowed in utiliz• 
ing parent-teacher conferences for reporting pupil growth. 11 
In San Francisco, space is provided at the bottom of the 
report card where parents may check if they desire a con• 
ference. In Cleveland an effort is made to arrange con-
ferences with parents of pupils in the primary grades who 
are not getting along well. Some schools eliminate the 
report card altogether. In Schenectady, New York the 
written report card form is no longer used in the elemen• 
tary grades. 
'Ihe whole procedure of reporting to parents is 
done through parent-teacher conferences • • • •  It 
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is our feeling in Schenectady that although we know 
that parent-teacher conferences can be improved, we 
are also confid§n' that it is the best method of re­
porting the whole progress of the child to the parent. 
American Association of School Administrators; 31st Yearbook, 
American School Curriculum, (Washington, D. C: 1953), 
P• 296. 
T.raditional one-way reports for elementary school 
pupils were dropped by the school system of San Jose, 
California. Instead of the take-home no-further­
comrnent reports the San Jose administrators announced 
the start of conferences between parents and class­
room teachers to discuss a child's problems and prog­
ress. School sessions during the "report period" were 
shortened giving teachers time to meet parents on a 
friendly and informal basis. They were to discuss not 
only the child's accomplishments, but also his attitude 
toward other children and toward school life in general, 
plus ways in which the child's attitude might be im­
proved if deemed desirable. 
'Iha first editorial comment in a San Jose news­
paper was critical. It indicated, according to school 
officials, that the writer did not understand the 
program. 'Ihe superintendent th en took an outline of 
the program to the editorial writer. In a subsequent 
Sunday issue, the same newspaper devoted an entire 
editorial page toLthe conference-type reports. It 
displayed pictures of the steps of the new program 
along with two columns of extrasize type explaining 
and praising the innovation. • • • Besides the pub­
lished approval, the s chools obtained a news note on 
the popularity of the news reports which were bringing 
95% of the parents to the school. · 
American Association of School Administrators, Public Relations 
· for America's Schools, 28th Yearbook, (Washington,D. C: 
!950), P• 65. 
Few problems have been more perplexing than what 
kind of records a school should keep and what kind of 
reports it should ma�e to the parents on the progress 
of their children. umerous types have been tried; 
and a great variety of t�pes are now in use. For 
many purposes the school needs accurate and objective 
records about its pupils, and parents wish to know 
rather specifically what progress their children are 
making. But in spite o f  all the experimentation car­
ried out, and even though some progress has been made, 
there s till is n o  agreemen t as t o  any one sys tem of 
re cords and re por ts w hi ch is clearly superi or to all 
the res t .  
• • • • • • • • • • • • • • • • • • • • • • • • • • 
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In the ma t ter o f  repor ts to parents mu ch vari a ti on 
in pro cedure probably should con tinue • • • •  Few s chools 
are satisfied , howe ver,  with their progress t o  date on 
wha te ve r  type of re port they are n ow usin g. 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • 
C on fe ren ces wi th parents have been subs ti tu ted for 
the usual pupi l  report, or are used t o  supplemen t i t  
in a number of s chool sys tems . W here su ch conferen ces 
can be s cheduled a t  times mu tually a c ce ptable to parents 
and teachers , this plan has mu ch t o  re commend i t. There 
is great advan tage in brin gin g the tea cher and paren t 
toge ther to dis cuss the problems and needs of pupils . 
'!he con feren ce can do mu ch that is impossible throu gh 
ei ther a traditional re port card or an indi vidual le t­
ter . When t h is plan of reportin g is followed, the 
feelin g soon disappears that paren t- teac he r  conferences 
a lways deal wi th dis ciplinary problems and that a child 
should feel morti fied and chagrined when his paren ts 
come t o  the s chool to talk wi th his tea chers . S u ch 
conferen ces add grea tly to the sigpifi can ce of t he phrase 
"e very teache r  a publi c relati ons a gen t" for thr ou gh 
them the tea cher is regularly mee tin g one of the mos t  
importan t of all the s chool's publi cs--i ts patrons. 
Ruth Cunningham and Asso cia tes , Unders tanding Grou£ Be4ayior 
of Boys and Girls, (New Y ork: Bureau of Publi cati ons . 
Te a chers' C ollege , C olumbia Uni versi ty, 1951), pp. 325-3 27. 
W hile the H ora ce-Mann -Lin coln Ins ti tu te s tudy of 
the gr oup be havi or of children was being made in a s chool in 
Denver, se veral tea chers de cided to try indi vidual c onferences 
wi th paren ts be cause they had fel t  f or some time tha t a re­
port card did n o t  serve the pu rpose of insurin g  be tter adj us t­
men t of the chi ld .  Paren ts in rooms where no conferen ces 
were s cheduled heard from other paren ts ab ou t the value of 
conferen ces . 
'!he teacher of one group of children had been c on­
du c tin g paren t interviews throughou t the year. "In f a c t ,  
i t  was doub tless this experience t ha t  gave paren ts the aw are -
neas of the value of such conferences--a value sufficient 
to suggest that conferences replace report cards. " As a 
result of this suggestion an evaluation questionnaire was 
sent to the homes of the twenty-four children in this room. 
Responses as to the value of the conference were: Valuable 23, 
Little �alue l, No value o. In response to the question, 
"Would you be willing to let these conferences take the place 
of a grade card? six weeks--yes 16, no 8 
second period-yes 13, no 8 
semester yes 11, no 9 
" Parents were enthusiastic about this type of report­
ing and mutual planning, but decided that they wanted some-
•I 
thing in writing as the final report of the year. 
APPENDIX B. 
THE VALUES OF THE PARENT-TEACHER CONFERENCE 
AS SUMMAR! ZED BY VARIOUS WRITERS 
Ruth Cunningham and Associates, pp. 331-332 
'Ihe parent-teacher conference as a means of re-
porting was invaluable to par en ts in the following ways: 
1 .  It helped the parent to become clear in his 
own mind as to what he wanted his child to gain from 
his school experiences. 
2. 'Ihe parent was given an opportunity to ex­
plain any pertinent facts about th e child that would 
enable the teanher to work with him more effectively 
as an individual and as a group member. 
3. Any maladjustment of the child at school was 
pointed out. If there was a d ifficulty at home, the 
parent and teacher were often able to find tentative 
means of solution for the mutual problem. 
4. 'Ihe parent was assured of the fact that he 
was welcome at school at all times. 
'Ihe values to the child: 
1. 'lbe child felt more secure in the school sit­
uation in which his parent took an active part. 
2. When the parent Qllderstood the school program 
better, he was less apt to frustrate the child by de­
manding too much of him academically. 
3. Where the parent-conference entirely replaced 
the report card, the child was freed from any fears 
of the evils of report cards, i.e., being paid for 
grades, comparison with brother and sisters or neigh­
bors' children, punishment for lack of achievement. 
Values to the teac her: 
l. A better understanding of the whole child 
was gained as a result of learning about the home 
background an d  the aims and aspirations of the par­
ents. 
2. 'lbe improved attitude of the parent toward 
the school program and the teacher, due to active 
participation, helped in the development of a better 
school curriculum. 
3 .  A f e e l in g  of on enes s  was developed amon g  t he 
paren ts , the t e a cher s ,  and the children in workin g to­
ge ther for the good of the children of the gr oup. 
Anna R. Tantum, " Plann ing for Chi ld Growth Thr our;h Par ent­
Teacher Conferen ce s ,  1 1 Nati onal Elemen tary Prin cipal ,  
XXXI , ( June , 1952 ), PP • 27-33. 
In e valuatin g  conferen ces the teachers s aid : 
l .  Conferen ces help t he teacher s to r emember t ha t  
each child i s  a real human being and not j u s t  a member of 
a grou p .  
2. 
children . 
work. 
Conferen ces hel p  the general a t t i tude of t he 
'lbe re s u l t  is more in tere s t an d improved s chool 
3. Paren t s  help w i th t he general s chool program 
an d  unders tand the "why" pf n&iw me thods . 
'.Ihe children s aid they liked con feren ces be caus e :  
1. The paren t s  ge t to me e t  their t e a chers . 
2. Talkin g abou t t h e ir problems helps more than 
report cards or marks . 
Paren ts beli eved con feren ces helped them be cau s e : 
1. I t  is a good way t o  kee p  ahead of t rouble . 
2 .  Things are l earn ed t hat could n o t  be pu t on 
repor t cards --things that paren t s  n e e d  to know. 
3 .  Parent s  learn that the t eacher i s  al s o  a per­
s on--one who knows t he ir child ve ry we l l .  
I n  gen eral , the c on feren ce i s  " a  b e t t er way t o  
e valuate each child ' s  progress in relat i on t o  h i s  p o t en tial­
i ti es . I t  makes i t  pos s ible f or par en ts to ge t all s i:snif­
i can t  in formati on .  I t  make s i t  pos s ible for par en ts and 
teachers to communi ca te freely in p oolin g informa tion and 
as a r e s u l t  w orking t o ge t her on problems aff e c t in g  e a ch child . "  
Lui s e  Res zke , " 'lbe Faren t-Tea.cher Conferen ce--A Coopera tive 
Plan , 1 1 Nati onal Elementary Prin cipal, XXXI , { Jun e ,  
1952 ), PP• 39-46. 
lllr ou gh the par en t-teacher confer en ce " paren t s  and 
tea cher ar e provided the opportuni ty t o  fun ct i on  to the 
b e s t of their abi l i ty  toward b u ildin g  a whol e s ome cooper­
ative rela ti on  be tween the s chool and home and t oward a 
be t t er unders tanding of the home and i ts values . "  
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"I t is  beli eved that conferen ces wi th parents of 
all children are important for interpre ting pupil progr e s s  
and f or me e t in g  children ' s  needs regardl e s s  o f  whe ther or 
not there is indi cat ion of a problem. " 
value s  of the c on feren ce are : 
1. Enabl es the t eacher t o  know the chi ld and his 
de vel opmental taaks . 
2. Pr�ides in s i ght in to problems tha t  cen ter in 
the home bu t a ff e c t  t he child ' s  s chool l i f e . 
3.  Gi ve s th e t eacher an ins i ght into ways the 
parents deal wi th ch ildren . 
4 . Es tabl ishes par en t s ' confidence in the t eacher . 
5 .  Gives pa.rents an oppor tun i ty t o  kn ow the tea ch­
er as a per s on .  
6 .  Helps par ent unders t and the s chool environm en t 
and i ts demands upon the child. 
7 .  Helps parent unders t an d  the goals of teac hing. 
B .  Provides paren ts w i th the a s suran ce tha t  the 
teac her i s  int er e s t ed in the child a s  a pers on and anxi o\l s  
for h is su c ces s . 
9 ,  En c ourages p ar en t  par t i cipat i on in the program 
of e valu at ion. 
M. Pull en, "A 
Program , " 
1952), P• 
Re cipe for a Su cces s ful Paren t Conferen ce 
Nati onal El emen tary Prin cipal , XXXI , ( June ,  
188. 
Results  of  the par en t-conferen ce program : 
1. Par en ts feel that the s chool re cogni zes the 
valu e of home train ing and background. 
2. Publi c  rel a t i ons improve throu gh s chool vi s i ts .  
3 .  A preven t i ve rather than r em edial approach to 
the problems of pupils .  
4. Pupils are happy to know that pa.r en t s  and 
teachers ar e  con cerned about the ir progre s s .  
5. S chool poli cie s  are explain ed t o  paren t s . 
6. Re cords of th e child are u s ed by teachers . 
7 .  Teac hers l os e  th eir he s itan cy abou t mee ting 
paren t s --par en ts los e the t end en cy to dread vis i t in g  the 
s chool. 
a .  Shor t comin gs  of report card sys t em are over­
co:,1e when s upplemen ted by t he c onferen c e .  
9 .  S choolboard, facu l ty,  an d  p ar ents  develop a 
feeling of  pr ide in " our confe ren ce program" . 
Ettel Ka.win,  " Teach er-Par en t  Con ferences  Pay Dividends , "  
National Pqren t - Teacher, XL VII ,  ( De c . , 1952 ) ,  p. 24. 
Wha t ar e the gains to the parent and teacher in a 
conferen ce program ? 
l .  De epens t he unders tandin g o f  the child by 
the paren t .  
2. Helps the paren t under s t and the s chool pro-
gram . 
3 .  Gi ves t h e  par en t  an opportuni ty t o  know the 
teacher, freedom t o  ask qu e s t i ons and d i s cuss  problems . 
4. Paren t ga in s  information on h ow t o  help the 
child ::-;e t al on g  be t ter at home . 
5 .  Helps par en t  to s e e  the child as  the teacher 
s ee s  �n. 
6. The teacher gains an unders tandin g of the 
home l i f e  of the child . 
Charlo t te Buhler , " Childhood Probl ems and the Teacher �· 
( N ew York : Henry H ol t  and Co . ,  1952 ) ,  pp . 249-250. 
'Ihe teacher u s es ccn feren ces to : 
1. Learn abo u t  the chi l d ' s  home environmen t and 
rela.ti onships whi ch .are impor tan t t o  hi s de velopmen t.  
2. Interpr e t  to  the par en ts the chi ld ' s  experi ­
ences a t  s chool and how he is  respondin e; to them . " Of ten 
paren ts and t eac hers hav e qu i t e  d ifferen t impr e s s ions  of 
children ' s  pers i s t en ce or in i tiative be cause they s ee 
them Jn s u ch differen t kinds of  s i tua t i on s . This shar­
in g a'f. obs ervati on s  ab ou t  the child s o  t hat parents and 
teacher may form a uni fied an d more a c curat e unders tand-
in g of him is one of the impor tant ou tcomes of con feren ces . 11 
3 .  Plan cooperat i ve ly wi th the par en t s o  that 
oons i s ten t guidan ce may b e  gi ven and that t he child me e t  
the s am e  kinds of demands at home an d  at s chool . 
Bess Goodykoon t z ,  "Wha t i s  Gained By Tea cher-Parent 
Con feren ce s  ?11 Na ti ona.l Faren t - Tea. cher, XLIX, ( S e pt. , 
1 954), P• 25. 
Any con feren ce is  good if  i t  " es tabli s he s  an easy 
fri endly rela t i onship, en courages frequent con ta c ts , helps 
parents and t e a chers to unders tand children be tter, and 
l eads to be tter s i tua t ions for chi ldren . "  
o .  B .  De twiler, " Paren t  Conferen ces , "  Ins tru c tor, L VII , 
( Oc t . , 194 8) , P •  12. 
Paren t- teac her con feren ces are wor thwhi le b e caus e :  
l . Teachers are able  to es tabl i s h  thems e l ves in 
the communi ty wi thin a s hor t tim e .  Par en t s  appre c iate the 
wlllin t'.1l e s s  of t ea c hers to gi ve time f or conferen ces .  
2. Mu ch is  l earned ab ou t the per s onal i ty of ea.ch 
child whi ch prove s  of great value in working wi th him. 
3. S ome p oten t ial probl er.is of pupil a.B:jus tmen t 
are av oided wh i l e  o thers ar e s ol ved.  
4. Paren ts gain an ins i ght in to the work and 
problems the ir children mee t .  
37 . 
5. Paren ts are n o t  on the defens i ve as they are 
when called t o  s chool only a fter their child is in trouple .  
R.  Murray 'I'homas ,  .Judging S tu den t Progres s ,  ( New Y ork : 
L on gman s ,  Green and Co. , 1954) , p .  294. 
In di s cu s s in g  the valu e s  of the in terview as a 
reportin g t e chniqu e ,  the wri ter say s ,  "In a c onferen ce the 
teacher can b e  s pe ci f i c  abou t the ac tion s  of t he child in 
s chool , the par ti cular s trength and weakness  of his work. 
In addi tion ,  the par en t can as k qu e s ti on s ,  can understand 
b e tter t he s chool pro gram ,  and can , wi th the teache r ,  plan 
for the child ' s  future growth in a more real i s  ti c manner. 11 
Grace Langdon and I rvin g  w .  S tou t,  Teacher-Paren t Interviews• 
( New York : Pren t i ce -Hall , In c . , 1954) ,  pp . 1-16. 
The au thors d e vo te an ent ire chapter to the ben e f i ts 
deri ved by the chi l d ,  parent , t eacher , and admin i s trator from 
teacher-paren t intervi ews . 
APPENDIX C .  
WHAT THEY ARE S AY  IN G ABOUT P AREN T CONFERENCES 
American Associat ion of School Adminis trators, 31s t Yearbook, 
American School Curriculum, (Washing ton1 D .  c, 1953) , 
P •  296. 
" 'lbe pupil repor t • • •  is one of the mos t sensi tive 
contacts be tween the school and i ts patrons • • • •  'lbe repor t 
card can arou se a high de·BI'ee of irri ta ti on if the child's 
s tanding is rendered in terms that puzzle the communi ty or 
affront the parent. " 
American Associat ion of School Administrq tors, 28th Yearbook, 
Eublio Rela tions for America ' s  Schools ,  (Washington, D . C: 
1950) , P •  2o. 
11 'Pne everyday con tac ts of teachers and other school 
employees wi th the children of a community or their parents 
are in themselves public relations of the mos t personal 
sor t. • • • Any program which aims to supplement the effec­
ti veness of these e veryday contacts cannot be ou t o f  harmony 
with the aims and me thods which are found in the classroom 
i ts elf. " 
Ru th Cunningham an d  Associa tes, Unders tanding Group Behavior 
of Boys and Girls , (New York: Bureau of Publications, 
Teachers ' Colle ge, Columbia Uni versi ty, 1951), P •  19. 
"If we are t o  achieve good group l ivi ng wi th boys 
and girls, i t  i s  necessary to provide t ime for all teachers 
to meet w i th parents. " 
Florence Greenhoe Robbins, Edu ca tional Sociology, New York: 
Henry Hol t and Company, 1952) P • 415. 
" Planned individual conferences should be regularly 
scheduled wi th all the parents. These conferences may be 
used to supplement wri t ten r eports and are often much more 
valuable than any form of wri tten r epor t.  At these con­
ferences the progress of the indivi dual child can be eval­
uated in terms of the child's own needs and abili ties and 
free frOI!l the competitive or comparative element. " 
E thel Kawin, " Tea cher-Faren t C onferen c e s  Pay Di vi d ends ,  11 
'W.t i ona.1 Par:en t-Tea.cher, XL VII , ( De c . , 1952 ) ,  P •  2 4 .  
39 . 
" Pr a c t i cally all ( s chools wh i ch have adop ted paren t 
c onferen ce s ) s e em t o  agr e e  t;ha t n o  s in gl e  pr ocedure has d one 
m or e  t o  improve home - s chool relat i on s  than the teac her-
paren t c onference and no pha s e  of the s chool p r o gram has 
con tribu ted more to the e s tabl i s hment of good publ i c  rela t i on s . 11 
Ru th Haas , " Experimen t s  in Changing Repor t in g  Prac ti c e s , 11 
Edu cat i onal Lead e r s hip, XI , (May, 1956 ) ,  p .  494 . 
"A cl oser b ond is gradually d e vel opin g be twe en 
paren t s  and t e a chers throu eh • • •  c onferen c e s  held to 
suppl emen t the r e por t s . "  
Edi th M .  Le onard , Dorothy D .  VanDeman , Lillian E .  M i l e s ,  
Couns e l in g  Wi th Paren t s , ( New York : rhe M a c  M i l lan C o . , 
1954),  P •  229. 
11 The t ea cher-paren t couns e l in g  program i s  one of the 
s tr on ge s t  f or c e s  in e xi s tence f or c ommuni ty be t t ermen t . " 
Ber t i s  E .  Capehar t ,  " Bui ldin g Paren t- Te a cher Relati on s hi ps , 11 
Nat i onal Elementary Pr i n c ipal ,  XXXI V, ( S ep t . ,  1954 ) , P •  89 . 
"No aspe c t  o f  chil d gu i dan ce i s  more impor tan t than 
conferen c e s  be twe en parents and t e a chers . "  
G. Hows e ,  11 Paren ts M e e t Te acher s , "  I ll i n o is Edu cat i on, XXXI X ,  
( Jan . , 1951 ) ,  p .  174. 
11We fel t t ha t  t he s e  paren t - t ea c her c on feren c e s  
c r e a t e d  a be t ter unders tanding b e tw e en home and s chool. 11 
James L. Hyme s ,  Jr . ,  Eff e d t i ve Home -S chool Relati ons , 
( New York : Pren tTce -Hall , 1953 ) ,  p .  143. 
-
" The indi vidual par en t - t e acher conferen ce i s  the 
mos t promi s i n g  s te p  in a whol e s eri e s  of chan ges in ways 
of repor t :l.ng that s chool s have made . 11 
Raymond L. M a.honey, 11 Toward Gr ea t er Und ers tand ing, " 
The N a t i onal El ementary Prin cipal , XXXI I , ( S ep t . , 1952 ) ,  
p .  104. 
"S chool pe opl e s hould a vail thems e l ve s  of e very 
opportuni ty to l e t  the pub l i c  kn ow what i s  goin g on . This 
has t o  be d on e  i n  a pers onal i zed d own- to-ear t h  way • • • •  
The chi ldren , the clas sroom teacher s ,  and the par ents are 
our bes t publi c i ty chann e l s . I t  has b e en s a i d  t ha t  a happy 
chi ld i s  our bes t euaran t e e  of good publ i c  relati on s  • • • • 
40. 
An informed publi c is a sympathetic public, a sympa thetic 
publi c is a cooperative publi c, and a cooperative public is 
e s s ential to good r elations between the people and the 
s chools. " 
Charlotte Buhler, Childhood Problems and the Teacher, 
( New York: Henry Holt and co ;, 1952) , p. 249. 
"Increas ingly modern s chools are providing for 
parent-te acher conferences at r e gular intervals during the 
s chool year . Invitations to these conferences are extend­
ed to all parents and are s upplementary to or partially re­
placing the report card . The c onference is the best means 
of meeting the purpos es of all parent-teacher relationships." 
Ernest G. Osborne, "Modern Parents Go to S chool, 11 '!he Survey, 
L.XXX VI ,  (Apr . ,  1950) ,  PP • 190-193. 
Osborne states that, although systematic res earch 
in child developme nt and family relations has co ntributed 
much to our insight into the needs of the children we have 
in s chool, most of our knowledge and understanding has 
grown out of the give and take of parents. 
Hubert c. Armstrong, 11  Teacher-Faren t Conferences, " 
Educat ion Digest, VIII , ( Jan., 1943) , p. 37. 
Armstrong makes a very convincing ple a for the 
parent-teacher conference as a device for s ecuring good 
public relations for the s chools in this statement: 
Good public relations appear to be the res ult of 
parent tea cher conferences . C)ood public relations 
grow out of good edu cational pra ctices. The parents ' 
general knowledge of e ducati on is important and here 
the tea cher through conferences , is offered an excellen t  
opportunity • • • •  S chool-parent conferences can help 
parents know and understand not only t he ideals of ed• 
ucation, but also the facts, conditions, problems, 
rights, and limitations that characteri ze education • 
• • • Do�atic, opinionated, or heated criticism of 
s chools is more likely t o  be bred of ignorance or of 
partial information than from a n  examination and dis ­
cussion of the problems of e du cation as a whole. 
When parents are apt to critici ze, we need to give them 
more, not less , information. I t  is  well to be hones t  
with parents, t o  admit the magnitude of the problem, 
to examine criti cally the mistakes, to talk over fail­
ure, to seek counsel, and continually to readjust 
tea ching and administration to meet the problems of 
society . If the s chools need defense, • • •  it must 
come, not only from t ea chers and administrators but 
from an informed interested public. 
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